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Overview

Requisite
tools

Broad
understanding

Critical Challenge

Objectives

11Respect for diversity

A. Which of the six Inuit practices is the most unique?

B. Decide on the most respectful response to each of the two
situations involving diversity.

This two-part critical challenge introduces the importance of
responding respectfully to those who may be different.  In the first
challenge, students record their initial impressions of six practices that
people outside the Inuit culture may find unfamiliar.  Students are
encouraged to appreciate the wisdom of these practices by considering
the reasons behind them.  A follow-up activity focusses on practices
drawn from students’ own culture but disguised as “foreign” practices.
Students learn about the concept of ‘diversity’ and look for examples
in their community.  As part of an ongoing project, students decide
from their perspective which of the six Inuit traditions introduced thus
far is the most unique.  In the second challenge, students read scenarios
involving cultural and personal diversity and then suggest three
potential responses to each.  Applying the criteria for respecting
diversity, students select the most respectful response to each scenario.

Cultures often have practices that are different and not well under-
stood by those outside the culture.  All groups should be treated with
respect.

Background knowledge

• some understanding of the rationale for selected Inuit practices
• knowledge of the advantages of diversity within the classroom

and community

Criteria for judgment

• criteria for uniqueness (e.g., significant difference, beneficial)
• criteria for respectful response (e.g., friendly, understanding,

sensible, sincere)

Critical thinking vocabulary

• diversity

Thinking strategies

• data chart

Habits of mind

• respect for cultural diversity

Critical task /
question
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Blackline Master #1

Suggested Activities

Assemble
resources

Introduce
traditional Inuit

practices

Blackline Masters #2-3

Pre-planning

➤ You will want to have available for use
throughout this unit, including several times
during this first critical challenge, pictures
and drawings of various aspects of Inuit
life—both traditional and contemporary.
We provide a number of drawings in this
volume (Blackline Masters #14-15, 25,
31-37, 68) and we suggest in Inuit pic-
ture resources (Blackline Master #1)
websites and widely available texts
containing relevant illustrations and
information.  The best single source
for photographs is the Prince of
Wales Northern Heritage Centre
(ht tp: / /pwnhc.ca/databases/
photodb.htm). You may want to
collaborate with a teacher-librar-
ian to assemble these and other
references so students may
readily access them throughout the unit.

Session One

➤ The opening activity invites students to react
to six traditional practices of the Inuit.  It is
anticipated that because of a lack of famili-
arity some students may initially be dis-
paraging of these practices.  Our objective
over these two challenges is to encourage
students to respond respectfully to situa-
tions that are different or not well un-
derstood.  Distribute a copy of Believe
it or not (Blackline Master #2) to each
student.  Point out that column one
describes customs of an unidenti-
fied group of people.  Indicate to
students that some of these cus-
toms may be unfamiliar to them.
Read aloud each practice listed
in the left-hand column and ask
students to record their reac-
tions to each action in the mid-
dle column.  Ignore the right-hand
column for the time being.  After all the prac-
tices have been read, invite students to offer their overall
impression of these people.  Explain that students should leave the last
box blank until after they have learned more about these people.

The Resourcefulness of the Inuit

92

The Critical Thinking Cooperative

Name: ______________________________________________________

Blackline Master #1A

Inuit picture resources

Lifestyle (past)Arctic Circle, http://arcticcircle.uconn.edu/

History Culture/
Ekoomiak, Norman. (1998). Arctic memories.

Toronto: NC Press. (p. 15)

Hahn, Elizabeth. (1990). The Inuit. Vero Beach,

FL: Rourke. (p. 9)
 “Inuit games,” part of the Living traditions:

Museums honour the North American

Indigenous Games, Virtual Museum of

Canada: http://www.virtualmuseum.ca/

Exhibitions/Traditions/English/

inuit_games.html
Shemie, Bonnie. (1989). Houses of snow, skin

and bone. Montreal: Tundra. (pp. 16-17)

Sterling, Sharon. (2000). Our beginnings. Don

Mills, ON: Oxford University Press. (p. 62)

Lifestyle (present)Alexander, Bryan & Alexander, Cherry. (1985).

An Eskimo family. Minneapolis: Lerner. (pp.

4, 5, 20, 21, 23)
Alexander, Bryan & Alexander, Cherry. (1993).

Threatened cultures: Inuit. Austin, TX:

Raintree Steck-Vaughn. (pp. 5, 10, 11, 12, 14,

17, 22, 23, 25, 26, 27, 29, 31, 39)

Arctic Circle, http://arcticcircle.uconn.edu/

History Culture/
Arctic hunters. (1987). London: British Museum.

(pp. 1, 9, 10, 11, 19-23, 25, 26-31)

Gunn, Angus, ed. (1971). Eskimo family today.

Toronto: Encyclopaedia Britannica. (pp. 7, 9,

12-13, 14, 15, 16)
Hancock, Lyn. (1997). Nunavut. Markham, ON:

Fitzhenry & Whiteside. (pp. 2, 12, 21, 50, 53-

55, 57-63)Hoyt-Goldsmith, Diane. (1992). Arctic hunter.

New York: Holiday House. (pp. 7, 9, 11, 17,

19, 21, 22, 23, 24-28)
Hughes, Jill. (1984). Eskimos. New York:

Gloucester Press. (pp. 30-31)

Kusugak, Michael A. (1993). Northern lights:

The soccer trails. Toronto: Annick Press. (pp.

8, 12, 16)

Kusugak, Michael A. (1998). Arctic stories.

Toronto: Annick Press. (p. 33)

Osborn, Kevin. (1990). The Peoples of the

Arctic. New York: Chelsea House. (pp. 57-64)

Smith, J.H. Greg. (1987). Eskimos: The Inuit of

the Arctic. Vero Beach, FL: Rourke. (pp. 2,

26-27)Sterling, Sharon. (2000). Our beginnings. Don

Mills, ON: Oxford University Press. (p. 63)

Technology (past)Ekoomiak, Norman. (1998). Arctic memories.

Toronto: NC Press. (p. 7, 11)

Shemie, Bonnie. (1989). Houses of snow, skin

and bone. Montreal: Tundra. (pp. 3,10-11, 14,

18)
Siska, Heather Smith. (1980). People of the Ice.

Vancouver, BC: Douglas & McIntyre.

Technology (present)
Kusugak, Michael A. (1998). Arctic stories.

Toronto: Annick Press. (p. 39)

Steltzer, Ulli. (1982). Inuit: The North in

transition. Vancouver, BC: Douglas &

McIntyre. (p. 168)
Sterling, Sharon. (2000). Our beginnings Don

Mills, ON: Oxford University Press. (p. 63)

Wallace, Mary. (1999). The Inukshuk book.

Toronto: Greey de Pencier. (pp. 23, 25)

Shelter (past)Shemie, Bonnie. (1989). Houses of snow, skin

and bone. Montreal: Tundra. (pp. 6-9, 12-13,

19-23)
Shelter (present)“Inuit today” part of Inuit of Canada, Inuit

Tapiriit Kanatami: http://www.itk.ca/english/

inuit_canada/today/index.htm

Shemie, Bonnie. (1989). Houses of snow, skin

and bone. Montreal: Tundra. (p. 24)

Steltzer, Ulli. (1981). Building an igloo.

Toronto: Douglas & McIntyre.
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Believe it or not

Their behaviour

Your reaction
Possible reasons or benefits

They lived in snowhouses

during the winter.

They play soccer at midnight.

At one time, their babies wore

moss as diapers.

In the past they softened

animal skin by chewing it.

They sometimes made sleds

out of frozen fish.

They made sails for their boats

from animal intestines (a tube

where food passes after

leaving the stomach).
What is your first impression of how these people lived?After hearing more, has your overall impression changed?

Name: ______________________________________________________

Blackline Master #2
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➤ When students have responded to all the practices, ask them to de-
scribe their reactions and explain their thinking.  Accept without any
negative reaction those comments that lack sensitivity to the Inuit, but
explore with greater interest student reactions that are more respectful
or open to these practices.  Encourage these students to explain why
they think as they do.

➤ After a suitable time, advise students that the actions described were
practiced at one time by the Inuit of the North.  Create an overhead
transparency of Map of Canadian North
(Blackline Master #3) and point out that the
traditional territory of the Inuit is the very
northern part above the tree line. Explain
that about 40,000 Inuit (until recently, peo-
ple outside their culture called them Eski-
mos) live in this region of northern
Canada.  The word ‘Inuit’ means “peo-
ple.”  If available from the resources
you have assembled, display a
picture(s) highlighting the rather stark
and icy northern landscape.  (See
Blackline Master #1 for suggested
sources.)  Not only do the Inuit
have reasons for these actions,
there are many advantages to their
choices.  Invite students to specu-
late, from the perspective of peo-
ple living in such a “bare
bones” environment, about the
reasons for and possible advantages of
each action.  Ask students to record their ideas in the
right-hand column of Blackline Master #2.  To get students
started, provide a rationale for and advantages of two of the practices
that were most widely thought to be “weird.”  Below are suggested
advantages of two practices:

Behaviour Rationale/advantages

moss diapers • moss is widely available;
• moss can be stored in the winter;
• moss diapers are free, absorbent

and soft;
• moss diapers are environmentally

friendly (moss is biodegradable);
• moss can be packed tightly and

is lightweight for travel.

sails made of intestines • intestines are strong and won’t rip
easily;

• intestines are lightweight and will
not slow down the boat and they
can be transported easily;

respect for
diversity

Discuss initial
responses

Provide rationale
for practices

rationale for
Inuit practices
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Name: ______________________________________________________

Blackline Master #3

Map of Canadian North

A
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Blackline Masters #4-5

• intestines are waterproof so they
won’t get soggy if dipped in the
water;

• intestines are easy to sew together;
• intestines are available any time

animals are killed;
• the sails are environmentally

efficient, using parts of animals that
may not be eaten or otherwise used.

➤ After students have had a chance to record potential reasons for each
practice, arrange for them to share their ideas, perhaps with a partner
and/or in a whole class setting.  You may want to create a chart such as
the one illustrated above, listing each practice and its rationale.  After
the rationales have been shared, invite students to think of how, if at
all, their overall impression of the Inuit has changed as a result of
learning more about these people.  Direct students to record these
second impressions on the bottom of Blackline Master #2.  After-
wards, ask students to indicate by a show of hands how many would
write different responses in the middle column now that they have a
better understanding of the reasons behind these Inuit practices.  En-
courage students to share some of those responses.  You may want to
highlight two themes that will recur throughout the unit:

• the incredible resourcefulness of the Inuit;

• the lifestyle of different cultures might seem unusual at first
glance, but once we see the reasons why people live a certain
way, we can better understand and learn from them.

Session Two

➤ The “Snaidanac” activity is intended to rein-
force the idea that although other cultural
practices may seem unusual, all cultures de-
serve to be treated with respect.  The
Snaidanac (“Canadians” spelled back-
wards) is adapted from a famous 1956
article by Horace Miner (see References)
where he presented an account of com-
mon American bathroom customs dis-
guised as the rituals of a newly discov-
ered Aboriginal group.  Distribute cop-
ies of The Snaidanac (Blackline Mas-
ter #4) to each student.  Mention
simply that, as in the previous ac-
tivity, the left-hand column de-
scribes customs of a group of peo-
ple.  Indicate to students that
some of these customs may
seem strange to them.  Instruct
students to read each behaviour and record,

Revisit original
responses

respect for
cultural diversity

Introduce
“Snaidanac” activity
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The Snaidanac

Their behaviour

Your reaction
Possible reasons or benefits

They spend a long time alone

in a small room each morning

and night.

Their special room has a box

or chest built into the wall

and people stare and make

faces at the front of the box.
The chest contains important

charms and magical potions

that these people get from

special medicine people.The medicine people write

the contents of the magical

charms in a secret language

that almost no one
understands.

Beneath the chest is a small

font or basin that people spit

into.

Two or more times each day,

they put into their mouth a

stick with a bundle of short

hairs on the end of it.If they do not put the stick in

their mouth often enough

they must go to a special

medicine person who puts

metal in their teeth.Overall, what is your impression of these people?

Name: ______________________________________________________

Blackline Master #4
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in the middle column, their reaction and, in the right-hand column,
possible reasons for this behaviour.  Ask students to record their
overall impression of these people at the bottom of the page.

➤ Invite students to share their responses. Encourage students to specu-
late on what these people are doing and why they might act in these
ways.  At a suitable point, call upon a student to spell the word
“Snaidanac” aloud while you write the letters from right to left on the
chalkboard.  Ask students what Canadian activity is described by
these actions.  Invite students to indicate by a show of hands whether
or not the actions still seem as strange now that they know the people
described are Canadians.  Draw out that the person describing these
actions does not understand what is going on and why these people
(us) act in these ways.  Invite students to speculate about other actions
that we take for granted that might seem strange to someone from
another culture (e.g., watching a football game).

➤ Introduce students to the concept of ‘diversity’ by displaying multiple
patterns of each of the following: (1) artifacts of a particular type, (2)
words for a kind of object and (3) numbers.  In the first pattern for each
item make the items identical, in the second pattern make them slightly
different and in the third pattern make them significantly different
(i.e., diverse).  The following is a suggestion of three rows of patterns
for actual school objects, names of fruit and numerals:

Suggested patterns

school objects

pattern #1 social studies social studies social studies
textbook textbook textbook

pattern #2 social studies mathematics science textbook
textbook textbook

pattern #3 social studies ruler globe
textbook

words for fruit

pattern #1 apple apple apple

pattern #2 apple peach pear

pattern #3 apple raisin watermelon

numbers

pattern #1 10 10 10

pattern #2 10 12 11

pattern #3 10 6,776 8,985,243

Ask students to comment on what they notice about the three rows of
school objects.  Label each row with key words offered by students
(e.g., similar/identical; little or slight differences; big or many differ-
ences).  Introduce the term “diverse” to refer to differences that are not
merely slight differences but that offer a variety of different options.

diversity

Introduce concept
of ‘diversity’

Debrief
the activity
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Draw the connection between the terms ‘diverse’ and ‘diversity’ and
add this label to the third row.  Repeat this procedure for the other two
sets of patterns.

➤ Invite students to look around the classroom at a specific kind of
object (e.g., the chairs).  Ask the following questions:

• Is there diversity or merely slight difference among the objects?
(e.g., the presence of stools, arm chairs, benches, plastic chairs,
wooden chairs would reflect a diversity of chairs, whereas minor
differences in colouring or size of otherwise similar chairs would
constitute a slight difference);

• What are the advantages of diversity? (e.g., having a variety of
chairs suits different purposes—chairs for reaching objects, to
move easily, for comfort—and serves different people’s needs
such as accommodating taller or shorter people).

Repeat this procedure with a few other objects in the classroom
(e.g., tables, writing utensils, clothing).

➤ As a homework assignment, ask students to look for evidence in their
local community both of slight differences and of diversity.  Suggest
that students select a topic or theme (e.g.,
homes, vehicles, people, trees, pets, stores,
individual talents, events in the newspaper)
and look for three or four examples of mere
difference and three or four examples of
diversity.  Distribute a copy of Looking
for diversity (Blackline Master #5) for
students to record examples of their cho-
sen topic and also to list the advan-
tages of diversity.  Students may de-
scribe in writing or draw and label
their examples.  To help students
identify a theme, brainstorm ap-
proximately 10 to 20 possible top-
ics as a class.  Encourage the class
to select a diversity of themes
(not all the same theme).  If you
want each student to pursue
more than one topic, distrib-
ute additional copies of
Blackline Master #5.

Look for diversity
in the classroom

knowledge of
advantages of

diversity

Explore diversity
in the community

data chart
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Looking for diversity

Theme: ______________________________________________________________________________________________________________________________

Examples of slight differences

Examples of diversity

Advantages of diversity
•

•

•

•

Name: ______________________________________________________

Blackline Master #5
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Blackline Masters #6-7

Share examples of
community diversity

knowledge of
advantages of

diversity

Revisit
Inuit diversity

Introduce the
“unique features”

project criteria for
uniqueness

Consider the six
Inuit practices

Session Three

➤ Arrange for students to share their examples of community difference
and diversity with three or four other students.  Suggest that each
group select the student with the most diverse examples to share his/
her examples with the rest of the class.  Discuss as a class the
advantages of this diversity.  You may want to compile a list on the
board of all the benefits of diversity.

➤ Remind students of the Inuit practices discussed in Session One.  Ask
students to compare these practices to parallel practices in their com-
munity.  Are they slightly different or do they represent diversity?
Invite students to suggest possible advantages of having diverse cul-
tures such as the Inuit (e.g., we can learn from them, they produce
beautiful things, different practices make the world a more interesting
place and allow for all people to feel at home).  You might draw
attention to the use of kayaks and parkas in other cultures as examples
of the adoption of Inuit ideas.  Mention perhaps the inclusion of Inuit
words in our language (e.g., igloo, kayak) and the popularity of Inuit
art (e.g., soap stone carvings, inuksuit).

➤ Suggest to the class that throughout this unit students should watch for
Inuit practices or behaviours that are especially interesting and differ-
ent.  Explain that when something is very different and of particular
value or interest we often refer to it as ‘unique.’  For example, if
someone received a hand-knitted sweater with a design that was
especially created for the person, the sweater would be unique.  Sug-
gest that the purpose of this ongoing project will be to search for
unique aspects of Inuit culture.  Each time the class learns about a
“unique” aspect of Inuit life, students will add this to a class list.
When six items have been listed, each student
will decide which one is the most unique.  As
the unit progresses, documents recording
these decisions will be accumulated in the
following ways:

• on a common classroom bulletin board;

• in a scrapbook compiled by each stu-
dent.

➤ To launch the “Uniqueness of the Inuit”
project, ask students to locate their
copy of Blackline Master #2 with the
six Inuit practices discussed during
Session One.  Suggest that students
review each custom and its advan-
tages/benefits.  Organize students
into groups of four or five and
distribute one copy of Unique-
ness of the Inuit (Blackline Mas-
ter #6) to each group with the follow-
ing instructions:

The Resourcefulness of the Inuit
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Uniqueness of the Inuit

Inuit behaviour
Evidence of diversity

Advantages and possible benefits

Name: ______________________________________________________

Blackline Master #6
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• In the first column, list the six Inuit behaviours.

• In the second column, explain the ways in which each behaviour
represents diversity (i.e., is significantly different from common
practices in our community).

• In the third column, explain the advantages to the Inuit and
benefits to our community (e.g., very effective for their survival,
it is interesting to learn about, we could borrow a similar idea to
improve our society).

➤ When each group has recorded the required
information on Blackline Master #6, ar-
range for groups to share some of their
ideas with the rest of the class.  Then
distribute a copy of Most unique feature
(Blackline Master #7) to every student.
Present the first critical question:

Which of the six Inuit practices is
the most unique?

Students individually are to decide
which of the six options is the most
unique and to document their con-
clusions on Blackline Master #6
in the following manner:

• print the selected Inuit be-
haviour on the blank line at
the top of the page;

• draw, copy or download a pic-
ture of the practice in the large box;

• summarize their reasons (i.e., evidence of diversity, advantages
to the Inuit and possible benefits to us) in the spaces below the
picture.

Students may want to record their evidence/reasons in class and
complete the drawing section at home.  (If students cannot access an
actual picture in any of the assembled resources, suggest that they
imagine what it might look like.)

Session Four

➤ Organize students into groups according to the Inuit practice judged to
be the most unique.  (If large numbers of students select the same
practice, subdivide these students into smaller groups.)  Each group is
to create a composite list of its evidence of diversity and advantages,
and to present it to the rest of the class.

➤ When every group has explained its most unique feature to the rest of
the class, assign one student from each group to make a “final” copy of
Blackline Master #7 (or to create a version on coloured paper using the
Blackline Master as a template).  Post the final copies on the “Unique-

Present the first
critical question

Share decisions
about Inuit
uniqueness

Arrange for
bulletin display
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Most unique feature

___________________________________________________________________________________________________

Evidence of diversity

Advantages to Inuit

Possible benefits to us

•

••

••

•

Name: ______________________________________________________

Blackline Master #7
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ness of the Inuit” bulletin board.  Each time new additions to the
bulletin board are selected, ask a different set of students to make the
display so that everyone has an opportunity to do this.  You might
assign students alphabetically or by dealing a playing card to each
student (start with the ace of suit and work your way through this suit
and one or more other suits until each student has an assigned order).
In addition to the bulletin board, students should place their copy of
Blackline Master #7 into a scrapbook.  You may want to assign for
homework the creation of a cover page for the “Uniqueness of the
Inuit” scrapbook.

➤ We suggest that additions to the collective bulletin board and the
individual scrapbook be made in the following manner.  Use copies of
Blackline Master #6 to keep an ongoing list of potentially unique Inuit
practices.  You may simply want to post a single list for the entire class
or ask students to keep their own copy.  Perhaps just prior to the close
of each lesson, students could be asked to suggest possible additions to
the list based on what was learned that day.  To avoid having too many
items, you might want to require that at least five students recommend
adding the practice to the list.  When six items are on the list (or to
reduce the frequency of this activity, when twelve items [two lists]
have been recorded), ask students to select the most unique practice
repeating the procedure followed above:

• in groups of four or five, students complete Blackline Master #6,
listing the different practices and the advantages of each;

• individually, students complete Blackline Master #7 presenting
their choice and reasoning;

• students share their decisions with the rest of the class;

• all practices selected as most unique (by even one student) are
posted to the bulletin board and all personal selections are added
to the individual scrapbooks.

➤ Direct students to again think back to their first reactions to the six
Inuit practices.  Invite students to re-read their initial reactions re-
corded on Blackline Master #2.  Ask students to imagine that an Inuk
was present on that day.  Pose the following questions to the class:

• How would the person have felt listening to students’ reactions
to their practices?

• Which responses were respectful of the Inuit?  What made these
responses respectful?

• Which responses were not respectful of the Inuit?  What made
these responses disrespectful?

• In what other ways might a respectful person respond to these
“surprising” behaviours?

Use students’ answers to these questions to generate qualities of a
respectful response to diversity.  You might want to consolidate their
ideas around four criteria:

• friendly:  A respectful person acts kindly and is well-mannered.

Establish ongoing
procedure

Introduce
respecting diversity

criteria for
respectful
response
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Blackline Masters #8-9

Revisit initial
responses to Inuit

Discuss personal
experiences

Introduce the
first scenario

• understanding:  A respectful person tries to understand the
reasons for the difference and the positive aspects of the differ-
ence.

• sensible:  A respectful person acts reasonably and would not do
something that is silly or excessive.

• sincere:  A respectful person is honest and would not lie or act in
a phony manner (i.e., pretend to like what they do not under-
stand).

As a playful reminder, suggest that the only time we should make a
FUSS (Friendly, Understanding, Sensible and Sincere) is when we are
respecting diversity.  You may want to post these criteria on a “Re-
specting diversity” chart.

➤ Ask students to select one of their initial responses to the Inuit prac-
tices (Blackline Master #2) and to think of how they might respond in
a manner that was more friendly, understanding, sensible and sincere.
After sufficient time has elapsed, ask for several volunteers to report
their initial reaction, their revised response and an explanation of how
it meets the four criteria for respecting diversity.

➤ Invite students to discuss situations they have encountered in which
they were seen as different but were not treated respectfully.  Ask
students to describe what happened and how they felt.  Invite students
to suggest ways in which people might have responded in more
respectful ways.

Session Five

➤ Distribute a copy of the first page of Responding respectfully (I)
(Blackline Master #8) to each student.  Explain
that this sheet describes a situation involving
diversity (a boy is visiting a friend’s house
and is expected to eat food that is not appeal-
ing to the boy).  After reading the story
aloud, ask students to think of three possi-
ble ways of acting in a respectful manner
in this situation.  Alternatively, you might
choose to collectively generate possible
options and record them on the
chalkboard.  Allow students time to se-
lect from this list the three options they
wish to evaluate.  When each student
has recorded three options, ask them
to evaluate each option using the
posted criteria (i.e., friendly, un-
derstanding, sensible and sincere).
Remind students that the best op-
tion is one that best meets all four
criteria.  Ask students to write a
few sentences explaining which of their op-
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Responding respectfully (I)

Dan is at Pete’s house for dinner.  Pete’s parents offer him a food that he has not seen before.  The

food has a very unusual colour and does not smell like anything that Dan has eaten before.

If you were Dan, how might you react respectfully?
What respectful qualities

are demonstrated?

Option A

� Friendly

� Understanding
� Sensible

� Sincere

Option B

� Friendly

� Understanding
� Sensible

� Sincere

Option C

� Friendly

� Understanding
� Sensible

� Sincere

I think option ______ best meets the qualities of respecting diversity because

Name: ______________________________________________________

Blackline Master #8
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Blackline Masters #10-13

Present the second
critical challenge

Debrief the
lessons learned

Assess reactions
to Inuit practices

tions is the best one—that is, which response best meets the four
criteria for responding respectfully.  Invite several students to share
their three options and then to indicate their selected option and why it
is the most respectful one.

➤ Distribute the two other situations in Respond-
ing respectfully (II) (Blackline Master #9A-B)
and present the critical task:

Decide on the most respectful response
to each of the two situations involving
diversity.

➤ After students complete the critical task,
share some of their responses with the
class.  Discuss orally as a class or ask
students individually to write a reflec-
tive paragraph on the most important
lessons students have learned about
reacting to people who are differ-
ent.  You might suggest a format
such as “I used to
think ______________________
but now I think
_________________________.”

Evaluation

➤ Assess students’ appreciation of the reasons
behind the Inuit practices as recorded in Be-
lieve it or not (Blackline Master #2) using
the rubric in Assessing reactions to the  Inuit
(Blackline Master #10).  According to this
rubric, the assignment is worth 10 marks
and is assessed on two criteria:

• ability to see the rationale for the
practices;

• evidence of increased appreciation
in their second overall impression.
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Name: ______________________________________________________

Blackline Master #9A

Responding respectfully (II)

A group of children are working on math problems in a classroom.  One child’s skill in math is

obviously stronger than the others.  A couple of students in the class, who have learning disabilities,

are having trouble with some of the word problems.

If you were one of the group,

What respectful qualities

how might you react respectfully?

are demonstrated?

Option A

� Friendly

� Understanding
� Sensible

� Sincere

Option B

� Friendly

� Understanding
� Sensible

� Sincere

Option C

� Friendly

� Understanding
� Sensible

� Sincere

I think option ______ best meets the qualities of respecting diversity because

The Resourcefulness of the Inuit

104

The Critical Thinking Cooperative

Assessing reactions to the Inuit

Use the following rubric to assess students’ ability to appreciate the reasons behind the Inuit practices.  Award intermediate

marks for evidence falling between the descriptors.Underdeveloped

Competent

Well developed

Reasons for
Could not provide thoughtful Could provide two credible

Could provide three or more

practice
reasons for any of the Inuit

reasons for each of the four
very thoughtful reasons for

practices except perhaps for
Inuit practices not discussed

each of the four Inuit

the two discussed in class.
in class.

practices not discussed in class.

1

3

5

Change in
The revised overall impression

The revised overall impression
The revised overall impression

impression
shows no greater appreciation shows some greater

shows very clear

of the wisdom of Inuit

appreciation of Inuit practices, appreciation for Inuit

practices.

but the insights tend to be
practices.

obvious.

1

3

5TOTAL

/ 10

Comments:

Name: ______________________________________________________

Blackline Master #10
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➤ Assess students’ ability to recognize diversity in
their community as recorded in Looking for
diversity (Blackline Master #5) using the ru-
bric in Assessing community diversity
(Blackline Master #11).  According to this
rubric,  the assignment is worth 15 marks
and is assessed on three criteria:

• clear evidence of slight differences in
the community;

• clear evidence of diversity in the com-
munity;

• plausible advantages of diversity.

➤ Assess students’ explanations of the
uniqueness of their chosen Inuit
practice as recorded in Uniqueness
of the Inuit (Blackline Master #7)
using the rubric in Assessing Inuit
uniqueness (Blackline Master #12).
According to this rubric, the assign-
ment is worth 15 marks and is as-
sessed on three criteria:

• clear evidence of diversity;

• appreciation of the wisdom of
the Inuit practice;

• appreciation of the benefits to us.

➤ Assess students’ analysis of respectful re-
sponses to diversity as recorded in Respond-
ing respectfully (II) (Blackline Master #9)
using the rubric in Assessing respectful
responses (Blackline Master #13.)  Ac-
cording to this rubric, the assignment is
worth 15 marks and is assessed on three
criteria:

• identification of multiple respect-
ful options;

• assessment of the merits of each
option;

• justification for the selected
best option.

Assess recognition
of community

diversity

Assess Inuit
uniqueness

Assess respectful
responses
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Assessing community diversity

Use the following rubric to assess students’ recognition of difference and diversity in their community.  Award intermediate

marks for evidence falling between the descriptors.Underdeveloped

Competent

Well developed

Evidence of
The examples do not relate to Provides four relevant examples Provides four relevant examples

slight

the identified theme or they
that seem to reflect minor

that are especially clear about

difference
are all the same or all

differences between each
the minor differences between

very different.

example.

each example.

1

3

5

Evidence of
The examples do not relate to Provides four relevant examples Provides four relevant examples

 diversity
the identified theme or they

that seem to reflect

that are especially clear about

are all the same or only
significant differences between the significant differences

slightly different.

each example.

between each example.

1

3

5

Advantages of Provides at most one

Provides two plausible

Provides four or more

diversity
advantage of diversity.

advantages of diversity.
plausible advantages of

diversity.

1

3

5TOTAL

/ 15

Comments:

Name: ______________________________________________________

Blackline Master #11
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Assessing Inuit uniqueness

Use the following rubric to assess students’ explanations of the uniqueness of their chosen Inuit practice.  Award

intermediate marks for evidence falling between the descriptors.

Underdeveloped

Competent

Well developed

Evidence of
Does not explain how the

Identifies one or two obvious
Identifies three or four ways

diversity
Inuit behaviour is significantly ways in which the Inuit

(some obvious, others more

different from practices in the behaviour is significantly
subtle) in which the Inuit

local community.

different from local practices. behaviour is significantly

different from local practices.

1

3

5

Advantages to
Shows no evidence of seeing

Shows evidence of seeing
Shows very clear evidence of

the Inuit
any wisdom from an Inuit

some merit from an Inuit
appreciating the wisdom from

perspective of the cultural
perspective of the cultural

an Inuit perspective of the

practice.

practice.

cultural practice.

1

3

5

Benefits to us
Shows no evidence of seeing

Shows evidence of seeing some Shows very clear evidence of

how we benefit from Inuit
benefit to us from Inuit

appreciating the benefits to

cultural diversity.

cultural diversity.

us from Inuit cultural
diversity.

1

3

5TOTAL

/ 15

Comments:

Name: ______________________________________________________

Blackline Master #12
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Assessing respectful responses

Use the following rubric to assess students’ analysis of respectful responses to the two situations involving diversity.  Award

intermediate marks for evidence falling between the descriptors.

Underdeveloped

Competent

Well developed

Possible
In neither of the two

In both situations three clear
In both situations three clear

options

situations are three clear
options are identified, although obviously respectful options

options identified or, if they
one or two options in each case are identified.

are, the options are obviously
may not be particularly

not respectful.

respectful.

1

3

5

Qualities of
Shows no evidence of

Shows generally good, but
Shows very clear and

each option
recognizing when options do

occasionally inconsistent,
consistent evidence of

and do not satisfy the criteria
evidence of recognizing when

recognizing when options do

for respecting diversity.
options do and do not satisfy

and do not satisfy the criteria

the criteria for respecting
for respecting diversity.

diversity.

1

3

5

Justification for In neither situation is a best
In both situations a reasonable In both situations a very

selected option option selected or, if they are, best option is selected, but the reasonable best option is

the choices are obviously not
explanations are somewhat

selected and the explanations

the most respectful options.
vague or superficial.

are clear and thoughtful.

1

3

5TOTAL

/ 15

Comments:

Name: ______________________________________________________

Blackline Master #13
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Extension

➤ Encourage students to share with others in the school or community
what they have learned about the importance of respecting diversity.
Propose that students mount an advertising campaign to help others
learn to respond respectfully to people who are different.  As a class,
brainstorm ways in which this could be carried out (e.g., posters,
school announcements, letters or pictures in the community newspa-
per, skits to perform for other classes).  Direct students to select a
medium and prepare their contribution to the campaign.  Encourage
students to make tapes (audio or video) of any school broadcasts.

References

Miner, H. (1956). Body rituals of the Nacirema. American Anthro-
pologist, 59(3), 503-507.

Mount an ad
campaign
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Name: ______________________________________________________ Blackline Master #1A

Inuit picture resources
Lifestyle (past)

Arctic Circle, http://arcticcircle.uconn.edu/
History Culture/

Ekoomiak, Norman. (1998). Arctic memories.
Toronto: NC Press. (p. 15)

Hahn, Elizabeth. (1990). The Inuit. Vero Beach,
FL: Rourke. (p. 9)

 “Inuit games,” part of the Living traditions:
Museums honour the North American
Indigenous Games, Virtual Museum of
Canada: http://www.virtualmuseum.ca/
Exhibitions/Traditions/English/
inuit_games.html

Shemie, Bonnie. (1989). Houses of snow, skin
and bone. Montreal: Tundra. (pp. 16-17)

Sterling, Sharon. (2000). Our beginnings. Don
Mills, ON: Oxford University Press. (p. 62)

Lifestyle (present)
Alexander, Bryan & Alexander, Cherry. (1985).

An Eskimo family. Minneapolis: Lerner. (pp.
4, 5, 20, 21, 23)

Alexander, Bryan & Alexander, Cherry. (1993).
Threatened cultures: Inuit. Austin, TX:
Raintree Steck-Vaughn. (pp. 5, 10, 11, 12, 14,
17, 22, 23, 25, 26, 27, 29, 31, 39)

Arctic Circle, http://arcticcircle.uconn.edu/
History Culture/

Arctic hunters. (1987). London: British Museum.
(pp. 1, 9, 10, 11, 19-23, 25, 26-31)

Gunn, Angus, ed. (1971). Eskimo family today.
Toronto: Encyclopaedia Britannica. (pp. 7, 9,
12-13, 14, 15, 16)

Hancock, Lyn. (1997). Nunavut. Markham, ON:
Fitzhenry & Whiteside. (pp. 2, 12, 21, 50, 53-
55, 57-63)

Hoyt-Goldsmith, Diane. (1992). Arctic hunter.
New York: Holiday House. (pp. 7, 9, 11, 17,
19, 21, 22, 23, 24-28)

Hughes, Jill. (1984). Eskimos. New York:
Gloucester Press. (pp. 30-31)

Kusugak, Michael A. (1993). Northern lights:
The soccer trails. Toronto: Annick Press. (pp.
8, 12, 16)

Kusugak, Michael A. (1998). Arctic stories.
Toronto: Annick Press. (p. 33)

Osborn, Kevin. (1990). The Peoples of the
Arctic. New York: Chelsea House. (pp. 57-64)

Smith, J.H. Greg. (1987). Eskimos: The Inuit of
the Arctic. Vero Beach, FL: Rourke. (pp. 2,
26-27)

Sterling, Sharon. (2000). Our beginnings. Don
Mills, ON: Oxford University Press. (p. 63)

Technology (past)
Ekoomiak, Norman. (1998). Arctic memories.

Toronto: NC Press. (p. 7, 11)
Shemie, Bonnie. (1989). Houses of snow, skin

and bone. Montreal: Tundra. (pp. 3,10-11, 14,
18)

Siska, Heather Smith. (1980). People of the Ice.
Vancouver, BC: Douglas & McIntyre.

Technology (present)
Kusugak, Michael A. (1998). Arctic stories.

Toronto: Annick Press. (p. 39)
Steltzer, Ulli. (1982). Inuit: The North in

transition. Vancouver, BC: Douglas &
McIntyre. (p. 168)

Sterling, Sharon. (2000). Our beginnings Don
Mills, ON: Oxford University Press. (p. 63)

Wallace, Mary. (1999). The Inukshuk book.
Toronto: Greey de Pencier. (pp. 23, 25)

Shelter (past)
Shemie, Bonnie. (1989). Houses of snow, skin

and bone. Montreal: Tundra. (pp. 6-9, 12-13,
19-23)

Shelter (present)
“Inuit today” part of Inuit of Canada, Inuit

Tapiriit Kanatami: http://www.itk.ca/english/
inuit_canada/today/index.htm

Shemie, Bonnie. (1989). Houses of snow, skin
and bone. Montreal: Tundra. (p. 24)

Steltzer, Ulli. (1981). Building an igloo.
Toronto: Douglas & McIntyre.
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Name: ______________________________________________________ Blackline Master #1B

Steltzer, Ulli. (1982). Inuit: The North in
transition. Vancouver, BC: Douglas &
McIntyre. (p. 10)

Transportation (past)
“Dog team,” part of the Canadian Arctic

profiles. http://collections.ic.gc.ca/arctic/inuit/
dogteam2.htm

Eskimo life of yesterday. (1979). Saanichton,
BC: Hancock House. (pp. 42, 43)

Hughes, Jill. (1984). Eskimos. New York:
Gloucester Press. (pp. 14-15, 18)

“Kayak,” part of Wave eaters: Native watercraft
in Canada, Canadian Museum of Civilization
http://www.civilization.ca/aborig/watercraft/
wak01eng.html

 “Snow travel in Ancient Canada,” part of the
history section of Oracle: A journey through
Canadian history and culture, Canadian
Museum of Civilization: http://
www.civilization.ca/educat/oracle/modules/
iandyck/page01_e.html

“The canoe and kayak,” part of the Living
traditions: Museums honour the North
American Indigenous Games, Virtual Museum
of Canada: http://www.virtualmuseum.ca/
Exhibitions/Traditions/English/
north_america_canoe_racing.html

 “Umiak,” part of Wave eaters: Native
watercraft in Canada, Canadian Museum of
Civilization http://www.civilization.ca/aborig/
watercraft/wau01eng.html

Transportation (present)
Alexander, Bryan & Alexander, Cherry. (1985).

An Eskimo family. Minneapolis: Lerner. (p. 3)
Arctic hunters. (1987). London: British Museum.

(pp. 1, 4, 9, 10, 11, 13, 15)
Smith, J.H. Greg. (1987). Eskimos: The Inuit of

the Arctic. Vero Beach, FL: Rourke. (p. 2)
Wallace, Mary. (1999). The Inukshuk book.

Toronto: Greey de Pencier. (pp. 56-57)

Environment (past)
Power, Ann Harvey. (1971). Eskimos of Canada.

Don Mills, ON: Collier Macmillan. (p. 29)

Environment (present)
Alexander, Bryan & Alexander, Cherry. (1985).

An Eskimo family. Minneapolis: Lerner
Publications. (p. 11)

Hancock, Lyn. (1995). Nunavut. Markham, ON:
Fitzhenry & Whiteside. (pp. 12,16-19, 44)

Kusugak, Michael A. (1993). Northern lights:
The soccer trails. Toronto: Annick Press. (p.
14)

Siska, Heather Smith. (1980). People of the ice.
Vancouver, BC: Douglas & McIntyre. (cover)

Siska, Heather Smith. (1984). The Haida and the
Inuit: People of the seasons. Vancouver, BC:
Douglas & McIntyre. (pp. 96, 136, 148)

Wallace, Mary. (1999). The Inukshuk book.
Toronto: Greey de Pencier. (pp. 11, 12, 13,
16-17, 20)

Clothing (past)
Siska, Heather Smith. (1980). People of the ice.

Vancouver, BC: Douglas & McIntyre. (p. 24)
Sterling, Sharon. (2000). Our beginnings. Don

Mills, ON: Oxford University Press. (pp. 54,
55)

Wallace, Mary. (1999). The Inukshuk book.
Toronto: Greey de Pencier Books. (pp. 13, 10-
21, 25, 27, 28-29, 31, 44-45)

Clothing (present)
Gunn, Angus, ed. (1971). Eskimo family today.

Toronto: Encyclopaedia Britannica
Publications. (pp. 18-19, 27)

Steltzer, Ulli. (1982). Inuit: The North in
transition. Vancouver, BC: Douglas &
McIntyre. (p. 65 and throughout the book)

Wallace, Mary. (1999). The Inukshuk book.
Toronto: Greey de Pencier. (pp. 23, 32, 56-57)

Food (past)
Hughes, Jill. (1984). Eskimos. New York:

Gloucester Press. (pp. 8-9, 20, 22-23, 24-25)
Power, Ann Harvey. (1971). Eskimos of Canada.

Don Mills, ON: Collier Macmillan. (p. 8)
Smith, J.H. Greg. (1987). Eskimos: The Inuit of

the Arctic. Vero Beach, FL: Rourke. (pp. 11,
15)
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Wallace, Mary. (1999). The Inukshuk book.
Toronto: Greey de Pencier. (pp. 36-37, 44-45)

Food (present)
(1987).  Arctic hunters. London: British

Museum. (pp. 6, 7, 9, 11)
Gunn, Angus, ed. (1971). Eskimo family today.

Toronto: Encyclopaedia Britannica. (pp. 20,
22-23, 24)

Hoyt-Goldsmith, Diane. (1992). Arctic hunter.
New York: Holiday House. (pp. 12-15, 26)

Steltzer, Ulli. (1982). Inuit: The North in
transition. Vancouver, BC: Douglas &
McIntyre. (pp. 91, 96, 193)

Wallace, Mary. (1999). The Inukshuk book.
Toronto: Greey de Pencier. (p. 25)

General resources
Alexander, Bryan & Alexander, Cherry. (1995).

What do we know about the Inuit? New York:
Peter Bedrick.

Arctic Circle, http://arcticcircle.uconn.edu/
History Culture/

Calef, George. Caribou and the barren-lands.
Ottawa: Canadian Arctic Resources
Committee (ISBN 0-919996-20-5).

“Canadian Inuit history,” part of history section
of Oracle: A journey through Canadian
history and culture, Canadian Museum of
Civilization: http://www.civilization.ca/
educat/oracle/modules/dmorrison/
page01_e.html

Ekoomiak, Norman. (1980). Arctic childhood.
Oakville, ON: Chimo.

Hahn, Elizabeth. (1990). The Inuit. Vero Beach,
FL: Rourke.

Harrington, Richard. The Inuit life as it was.
Edmonton: Hurtig Publishers (ISBN 0-
088830-205-3 [bound] or 0-88830-209-6
[paperback]).

Harris, Pamela. (1976). Another way of being.
Toronto: Impressions.

Inuit Art Quarterly published by the Inuit Art
Foundation: http://www.inuitart.org/

Inuktitut: Cultural magazine of the Inuit (ISSN
0705-85277)

Name: ______________________________________________________ Blackline Master #1C

Jenness, Aylette & Rivers, Alice. (1989). In two
worlds: A Yup’ik Eskimo family. Boston:
Houghton Mifflin.

Morrison, David and Germain. Inuit glimpses of
an Arctic past. Hull: Canadian Museum of
Civilization (ISBN 0-660-14038-1).

Northwest Territories Department of Education,
Culture and Employment.
http://www.ece.gov.nt.ca  Click on “Site Map”
and under the Kindergarten to Grade 12 head-
ing find “Culture Based Education.” Click on
“Inuit—Inuuqatigiit: the Curriculum from the
Inuit Perspective.” This is a document prepared
by Inuit to teach about traditional beliefs and
practices. The two key links are:
Relationship to People: This link contains in-
formation and comments by Inuit about tradi-
tional beliefs about family, elders, names and
individual responsibilities as well as various
traditions related to sewing, medicine, laws,
chanting, drumming and games.
Relationship to the Environment: This link con-
tains information and comments by Inuit about
the land, water, ice, sky and weather and on a
range of northern animals, birds, plants and
insects.

Nunatsiaq News: http://www.nunatsiaq.com/
Nunavut Planning Committee: http://

npc.nunavut.ca
Prince of Wales Northern Heritage Centre,

photographic database.
http://pwnhc/databases/photodb.htm

Reynolds, Jan. (1993). Frozen land: Vanishing
cultures. San Diego: Harcourt Brace.

Shaw-MacKinnon, Margaret. (1996). Toronto:
Stoddart.

Smith, J.H. Greg. (1987). Eskimos: The Inuit of
the Arctic. Vero Beach, FL: Rourke.

Tippet, Maria. (1994). Between two cultures: A
photographer among the Inuit. Toronto:
Viking.

Yue, Charlotte & Yue, David. (1988). The igloo.
Boston: Houghton Mifflin.

Wallace, Mary. (1999). The Inukshuk book.
Toronto: Greey de Pencier.
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Believe it or not

Their behaviour Your reaction Possible reasons or benefits

They lived in snowhouses
during the winter.

They play soccer at midnight.

At one time, their babies wore
moss as diapers.

In the past they softened
animal skin by chewing it.

They sometimes made sleds
out of frozen fish.

They made sails for their boats
from animal intestines (a tube
where food passes after
leaving the stomach).

What is your first impression of how these people lived?

After hearing more, has your overall impression changed?

Name: ______________________________________________________ Blackline Master #2
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Name: ______________________________________________________ Blackline Master #3
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The Snaidanac

Their behaviour Your reaction Possible reasons or benefits

They spend a long time alone
in a small room each morning
and night.

Their special room has a box
or chest built into the wall
and people stare and make
faces at the front of the box.

The chest contains important
charms and magical potions
that these people get from
special medicine people.

The medicine people write
the contents of the magical
charms in a secret language
that almost no one
understands.

Beneath the chest is a small
font or basin that people spit
into.

Two or more times each day,
they put into their mouth a
stick with a bundle of short
hairs on the end of it.

If they do not put the stick in
their mouth often enough
they must go to a special
medicine person who puts
metal in their teeth.

Overall, what is your impression of these people?

Name: ______________________________________________________ Blackline Master #4
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Looking for diversity

Theme: ______________________________________________________________________________________________________________________________

Examples of slight differences

Examples of diversity

Advantages of diversity

•

•

•

•

Name: ______________________________________________________ Blackline Master #5
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Uniqueness of the Inuit
Inuit behaviour Evidence of diversity Advantages and possible benefits

Name: ______________________________________________________ Blackline Master #6
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Most unique feature
___________________________________________________________________________________________________

Evidence of diversity

Advantages to Inuit Possible benefits to us

• •

• •

• •

Name: ______________________________________________________ Blackline Master #7
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Responding respectfully (I)
Dan is at Pete’s house for dinner.  Pete’s parents offer him a food that he has not seen before.  The
food has a very unusual colour and does not smell like anything that Dan has eaten before.

If you were Dan, how might you react respectfully? What respectful qualities
are demonstrated?

Option A � Friendly

� Understanding

� Sensible

� Sincere

Option B � Friendly

� Understanding

� Sensible

� Sincere

Option C � Friendly

� Understanding

� Sensible

� Sincere

I think option ______ best meets the qualities of respecting diversity because

Name: ______________________________________________________ Blackline Master #8
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Name: ______________________________________________________ Blackline Master #9A

Responding respectfully (II)
A group of children are working on math problems in a classroom.  One child’s skill in math is
obviously stronger than the others.  A couple of students in the class, who have learning disabilities,
are having trouble with some of the word problems.

If you were one of the group, What respectful qualities
how might you react respectfully? are demonstrated?

Option A � Friendly

� Understanding

� Sensible

� Sincere

Option B � Friendly

� Understanding

� Sensible

� Sincere

Option C � Friendly

� Understanding

� Sensible

� Sincere

I think option ______ best meets the qualities of respecting diversity because
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Name: ______________________________________________________ Blackline Master #9B

Responding respectfully (II)
It is multicultural day at the school and students are encouraged to wear the clothing of their culture.
One student, Susie, shows up with a very unusual outfit and others in the class tease her.

If you were one of the group, What respectful qualities
how might you react respectfully? are demonstrated?

Option A � Friendly

� Understanding

� Sensible

� Sincere

Option B � Friendly

� Understanding

� Sensible

� Sincere

Option C � Friendly

� Understanding

� Sensible

� Sincere

I think option ______ best meets the qualities of respecting diversity because
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Assessing reactions to the Inuit
Use the following rubric to assess students’ ability to appreciate the reasons behind the Inuit practices.  Award intermediate
marks for evidence falling between the descriptors.

Underdeveloped Competent Well developed

Reasons for Could not provide thoughtful Could provide two credible Could provide three or more
practice reasons for any of the Inuit reasons for each of the four very thoughtful reasons for

practices except perhaps for Inuit practices not discussed each of the four Inuit
the two discussed in class. in class. practices not discussed in class.

1 3 5

Change in The revised overall impression The revised overall impression The revised overall impression
impression shows no greater appreciation shows some greater shows very clear

of the wisdom of Inuit appreciation of Inuit practices, appreciation for Inuit
practices. but the insights tend to be practices.

obvious.
1 3 5

TOTAL / 10
Comments:

Name: ______________________________________________________ Blackline Master #10
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Assessing community diversity
Use the following rubric to assess students’ recognition of difference and diversity in their community.  Award intermediate
marks for evidence falling between the descriptors.

Underdeveloped Competent Well developed

Evidence of The examples do not relate to Provides four relevant examples Provides four relevant examples
slight the identified theme or they that seem to reflect minor that are especially clear about
difference are all the same or all differences between each the minor differences between

very different. example. each example.
1 3 5

Evidence of The examples do not relate to Provides four relevant examples Provides four relevant examples
 diversity the identified theme or they that seem to reflect that are especially clear about

are all the same or only significant differences between the significant differences
slightly different. each example. between each example.

1 3 5

Advantages of Provides at most one Provides two plausible Provides four or more
diversity advantage of diversity. advantages of diversity. plausible advantages of

diversity.
1 3 5

TOTAL / 15
Comments:

Name: ______________________________________________________ Blackline Master #11
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Assessing Inuit uniqueness
Use the following rubric to assess students’ explanations of the uniqueness of their chosen Inuit practice.  Award
intermediate marks for evidence falling between the descriptors.

Underdeveloped Competent Well developed

Evidence of Does not explain how the Identifies one or two obvious Identifies three or four ways
diversity Inuit behaviour is significantly ways in which the Inuit (some obvious, others more

different from practices in the behaviour is significantly subtle) in which the Inuit
local community. different from local practices. behaviour is significantly

different from local practices.
1 3 5

Advantages to Shows no evidence of seeing Shows evidence of seeing Shows very clear evidence of
the Inuit any wisdom from an Inuit some merit from an Inuit appreciating the wisdom from

perspective of the cultural perspective of the cultural an Inuit perspective of the
practice. practice. cultural practice.

1 3 5

Benefits to us Shows no evidence of seeing Shows evidence of seeing some Shows very clear evidence of
how we benefit from Inuit benefit to us from Inuit appreciating the benefits to
cultural diversity. cultural diversity. us from Inuit cultural

diversity.
1 3 5

TOTAL / 15
Comments:

Name: ______________________________________________________ Blackline Master #12
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Assessing respectful responses
Use the following rubric to assess students’ analysis of respectful responses to the two situations involving diversity.  Award
intermediate marks for evidence falling between the descriptors.

Underdeveloped Competent Well developed

Possible In neither of the two In both situations three clear In both situations three clear
options situations are three clear options are identified, although obviously respectful options

options identified or, if they one or two options in each case are identified.
are, the options are obviously may not be particularly
not respectful. respectful.

1 3 5

Qualities of Shows no evidence of Shows generally good, but Shows very clear and
each option recognizing when options do occasionally inconsistent, consistent evidence of

and do not satisfy the criteria evidence of recognizing when recognizing when options do
for respecting diversity. options do and do not satisfy and do not satisfy the criteria

the criteria for respecting for respecting diversity.
diversity.

1 3 5

Justification for In neither situation is a best In both situations a reasonable In both situations a very
selected option option selected or, if they are, best option is selected, but the reasonable best option is

the choices are obviously not explanations are somewhat selected and the explanations
the most respectful options. vague or superficial. are clear and thoughtful.

1 3 5

TOTAL / 15
Comments:

Name: ______________________________________________________ Blackline Master #13




